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ABSTRACT 

Religious and value education in Sri Lanka's Catholic schools is crucial for fostering ethical behavior, respect 

for diversity, and holistic development among students. Leadership in this domain ensures the integration of 

faith and values within education, guided by the teachings of the Second Vatican Council and biblical 

principles. Despite comprehensive policies by the Ministry of Education and the National Education 

Commission (NEC) aimed at integrating religious and value education into the national curriculum, 

implementation challenges persist due to resource limitations, differing institutional priorities, and difficulties 

in integrating diverse content. 

The policies emphasize inclusivity and respect for the country's religious plurality, with Gravissimum 

Educationis underscoring the necessity of Gospel-centered education that is also relevant to contemporary 

needs. This approach aligns with policies advocating for an education system that fosters both academic 

understanding and students' moral and spiritual development, as reflected in Proverbs 22:6: "Train up a 

child in the way he should go; even when he is old, he will not depart from it." 

Principals and teachers play significant roles in implementing religious and value education, setting the 

cultural tone, and creating a positive learning environment. Teacher training programs are critical for preparing 

educators to address religious matters sensitively and effectively. The curriculum's inclusion of teachings from 

Buddhism, Hinduism, Islam, and Christianity promotes a balanced and inclusive approach. Nostra Aetate 

advocates for religious tolerance, respect, and cooperation, while Philippians 2:4 encourages collaboration: 

"Let each of you look not only to his own interests but also to the interests of others." 

Effective leadership strategies proposed include ongoing professional development, collaborative leadership, 

inclusive policymaking, and a student-centered approach that emphasizes empathy and holistic development. 

Leadership in this area remains vital for developing ethical, respectful, and well-rounded individuals, as 

underscored by Matthew 19:14: "Let the little children come to me, and do not hinder them, for the 

kingdom of heaven belongs to such as these," and Church documents like Gravissimum Educationis 
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I. Introduction 

Context and Importance 

 

In Sri Lankan Catholic schools, religious instruction and value integration is essential in 

enhancing the moral and spiritual development of the learners. As such Catholic 

institutions, there are documents from the Vatican II that aim to enhance good deeds, gain 

respect for cultures and religions and the holistic development of the learners. In a country 

such as Sri Lanka which is multi-religious and multi-ethnic, catholic school faces the 

challenge of being relevant, ‘securing’ their mission without alienating and respecting the 

tenets of other religions. In order to achieve these aspects, good leaders are important as 

they help in the orientation of these variables ensuring that the church’s values are 

exercised within the academic broader context. 

Research Objective 

This research investigates the leadership roles, challenges, and strategies involved in 

implementing religious and value education in Sri Lankan Catholic schools. It aims to 

understand how school leaders manage the complexities of religious education, address 

obstacles, and assess the effectiveness of current policies and practices. 

Research Questions 

This study is centered on the following key questions. 

1. What are the perceptions of principals and teachers regarding their roles in 

religious and value education? 

2. What challenges do they face in the implementation of religious and value 

education? 

3. To what extent are existing policies and practices effective in supporting religious 

and value education? 

Methodology Overview 

This study utilizes a mixed-methods approach to offer an in-depth knowledge of 

leadership dynamics in religion and values education. 

• Qualitative Methods: Case studies and semi-structured interviews with principals and 

educators provide comprehensive insights into their experiences and leadership 

techniques. 

• Quantitative Methods: A systematic questionnaire, sent to a substantial sample of 

educators and administrators, measures attitudes on leadership roles and policy efficacy. 

The study aims to discover prevalent themes and connections via the analysis of 

qualitative and quantitative data, providing a nuanced comprehension of leadership 

difficulties and possibilities in religion and value education. 
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II. Literature Review 

Historical Background 

 

The origins of Catholic education in Sri Lanka trace back to the colonial period, marked 

by the founding of Catholic institutions predominantly by missionaries dedicated to 

evangelization. These institutions have developed, maintaining a focus on moral and 

religious education in conjunction with intellectual training. Catholic schools in Sri Lanka 

have implemented this paradigm, pursuing academic success while fostering spiritual 

development. This historical setting underscores the lasting importance of religious 

education in forming the ethical and moral underpinnings of pupils. 

 

Teachings on Religious and Value Education of the II Vatican Council 

 

The Second Vatican Council (1962-1965) was a crucial juncture in worldwide Catholic 

education, highlighting the amalgamation of religion with intellectual and moral 

advancement. Sri Lankan Catholic schools apply the teachings of the Second Vatican 

Council, particularly Gravissimum Educationis, Lumen Gentium, Gaudium et Spes, 

Dignitatis Humanae and Nostra Aetate, to foster faith-based, inclusive education that 

meets contemporary social demands. These publications assist schools in incorporating 

ethical and spiritual ideals, promoting tolerance for diversity, and cultivating morally 

responsible pupils.  

Following are the important teachings of the documents. Gaudium et Spes asserts that 

"education is of utmost significance..." (3, 31) Children and adolescents should be 

assisted in the harmonious development of their physical, moral, and intellectual 

attributes, emphasising that moral advancement is as crucial as intellectual progress for a 

just society. Dignitatis Humanae similarly affirms that “the family… has the right freely 

to live its own domestic religious life… [and] determine… the religious education that 

their children are to receive” (5). Collectively, these papers promote an educational 

framework that fosters personal integrity, ethical accountability, and respect for religious 

liberty. 

 

Policy Framework 

 

The National Education Commission (NEC) of Sri Lanka acknowledges the essential 

function of religion education in fostering social cohesion and national unity. Catholic 

schools must reconcile governmental educational requirements with their inherent 

religious mission, which entails integrating faith-based principles into the curriculum. 

Nonetheless, obstacles remain in the execution of these policies, especially in reconciling 

them with the varied requirements of different areas in Sri Lanka. Disparities in resources, 

cultural settings, and regional objectives hinder the efficient integration of religious 

instruction into the larger educational framework. 

  

Challenges in Implementation 

 

The successful execution of religious instruction in Sri Lankan Catholic schools 

encounters several substantial obstacles. Scarce resources, such as budgetary limitations 

and insufficient educator training, impede the delivery of high-quality religious 

education. Conflicting academic interests can result in the marginalization of religious 

instruction within the curriculum. Furthermore, educational leaders must manage the 
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intricacies of incorporating varied religious topics, especially within a multicultural 

context. This is particularly evident in rural schools, where little finance intensifies these 

difficulties. Moreover, leaders are responsible for ensuring that religious education is 

pertinent to modern moral dilemmas, promoting critical thinking and ethical decision-

making among students. 
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III. Methodology 

 

3.1 Research Design 

 

This research employs a mixed-methods methodology to investigate leadership 

dynamics in religion and values teaching in Sri Lankan Catholic schools. The 

integration of qualitative and quantitative methodologies offers a comprehensive insight 

into the functions, obstacles, and efficacy of leadership in this environment. This dual 

methodology enables an extensive examination, integrating nuanced insights from 

individual experiences with quantifiable patterns among a wider demographic of 

educational leaders. 

 

3.2 Qualitative Methods 

 

The qualitative component comprises case studies and semi-structured interviews with 

administrators and educators from designated Catholic schools. These case studies enable 

a comprehensive analysis of leadership in certain school environments, highlighting the 

obstacles and possibilities associated with the implementation of religious instruction. 

Semi-structured interviews collect comprehensive data about respondents' experiences, 

attitudes, and tactics in managing the intricacies of religious and value education. 

 

3.3 Quantitative Methods 

 

The quantitative component is a systematic questionnaire distributed to a limited sample 

of principals and teachers from various Catholic schools in Sri Lanka. The survey aims 

to gather respondents' views on leadership, implementation issues, and assessments of 

existing practices. This research offers quantifiable insights into the efficacy of leadership 

in religious education, enhancing the qualitative findings. 

 

3.4 Data Collection 

 

The data gathering procedure included online and in-person methodologies to provide a 

varied sample and extensive coverage of Catholic schools in Sri Lanka. The selection was 

purposeful, focusing on schools recognized for their involvement in Catholic education 

and those encountering substantial difficulties. 

 

• A diverse array of schools, encompassing various contexts (urban versus rural, 

large versus tiny), was selected for comprehensive case studies. Interviews were 

conducted with school principals and teachers, concentrating on their leadership 

experiences in the implementation of religion and values education. 

• The questionnaire was circulated by email to chosen schools, accompanied by 

follow-up reminders to enhance participation. In several instances, physical visits 

were conducted to promote the involvement of schools with restricted internet 

access. This method guaranteed the incorporation of a representative sample from 

diverse areas and educational institutions. 
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3.5 Data Analysis 

Both qualitative and quantitative methodologies were utilized for data analysis, yielding 

a thorough interpretation of the results. 

• Qualitative Analysis: Thematic analysis was employed to examine the data 

gathered from interviews and case studies. Coding was utilized to discern 

repeating themes and patterns, yielding insights into leadership practices and 

issues in religion and values education.  

 

• Quantitative Analysis: The quantitative data obtained from the surveys were 

examined via descriptive statistics to encapsulate essential results. Inferential 

statistics, including correlation analysis, were utilized to examine the 

correlations between leadership effectiveness and the obstacles encountered in 

religious education. This yielded quantifiable insights into the principal aspects 

affecting effective leadership.  

 

The amalgamation of these analytical techniques facilitates a comprehensive 

comprehension of leadership dynamics in religion and value teaching within Sri Lankan 

Catholic schools, providing both nuanced insights and broadly applicable conclusions.  
 

Conclusion of Data Analysis 

The information collected from educators in Sri Lankan Catholic schools offers 

significant insights into the present condition of religious education and its amalgamation 

with other disciplines. The comments indicate a multifaceted array of difficulties, 

perceived efficacy of existing policies, and suggestions for enhancing religious 

instruction inside these institutions. The following is a comprehensive examination of the 

survey responses, substantiated by pertinent literature. 

1. Difficulties in Integrating Religious Education with Other Subjects  

Educators found multiple obstacles in combining religious education with other subjects, 

highlighting the difficulties in reconciling religious values with secular education. 

 

• Time Constraints: Numerous respondents indicated that restricted time within the 

school calendar hindered the integration of religious content with other subjects. 

This is compounded by the broader issue of reconciling secular curricular 

requirements, in which Christian instruction is frequently deprioritized. One 

responder identified "time limitations" as a significant obstacle, along with 

McLaughlin's argument that religious education frequently faces challenges in 

establishing its role within secular educational frameworks due to temporal and 

curricular restrictions. McLaughlin (1996, p. 45) 

• Lack of Guidance and Resources: Certain educators indicated that they had not 

yet had any official instructions on integrating religious education with other 

topics. The lack of organized resources has compelled instructors to manage this 

complex endeavor autonomously, frequently resulting in fragmented learning 

experiences for students. Grace recognized the absence of official support and 

professional development for religious educators as a major impediment to 

successful religious education. Grace (2002, p. 310). 



7 
 

 

• Decreasing emphasis of Religious Education: A further concern identified was the 

diminishing priority assigned to children's religious education by both parents and 

the wider educational system. This issue mirrors wider societal tendencies that 

prioritize secular courses above religious education. One responder notably saw 

the "diminishing significance attributed by parents to religious education," a 

tendency that aligns with Groome's findings, which contend that contemporary 

cultures frequently subordinate religious education to subjects seen to possess 

more economic value. (Groome, 1998, p. 22). 

 

• Conceptual Integration Problems: The task of conceptually integrating religious 

principles with other academic disciplines was noted as a significant issue. Several 

educators noted "conceptual issues stemming from the integration of various 

subjects," a sentiment reiterated by Hull, who addressed the difficulties instructors 

encounter in establishing significant links between secular and religious 

knowledge. Hull (2003, p. 89). 

 

• A Teacher's Concern Regarding Student Focus: One educator articulated 

apprehensions that students often concentrate excessively on the particulars of 

religious doctrines, neglecting the overarching ethical ramifications. This 

constriction of emphasis may restrict the transformational capacity of religious 

education, which seeks to promote comprehensive development. Berryman 

observed that students frequently concentrate on religious facts without 

comprehending their moral implications, leading to restricted involvement with 

the ethical aspects of religious doctrines. Berryman (2009, p. 134). 

 

2. Effectiveness of Current Policies on Religious Education. 

The feedback about the efficacy of existing policies in facilitating religious education 

was varied. The majority of respondents expressed that present policies are just 

"somewhat" successful, indicating that although a framework is in place, its execution 

and practical assistance are deficient. 

• Moderate Support from Policies: Many educators felt that current policies 

offered moderate support to their efforts in delivering religious education. For 

instance, one respondent rated policy effectiveness as a “3” (fairly often 

effective) but still emphasized the need for updates and improvements in the 

information provided by these policies. Grace similarly found that many 

Figure 1: Analysis of the survey responses 
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religious educators feel that policies support their work to some degree but often 

lack the specificity needed for practical implementation. (Grace, 2002, p. 312). 

• Alignment with Catholic Educational Goals: The majority of respondents 

believed that policies were somewhat aligned with the broader goals of Catholic 

education but not entirely. This partial alignment indicates that while religious 

education is recognized as important, more robust support structures may be 

necessary to fully reflect Catholic educational values. Byrne also noted this partial 

alignment in her study of Catholic educational policies, finding that while the 

values of the Catholic faith are present in policy, their implementation can be 

inconsistent. (Byrne, 2011, p. 45). 

3. Recommendations for Improving Religious Education 

Educators offered several practical suggestions to improve the efficacy of religious 

values at their schools. The recommendations emphasized practical modifications to 

curriculum design, resource distribution, and leadership enhancement. 

 

• Curriculum Reform: A frequently proposed enhancement was the reform of the 

curriculum, particularly to guarantee that religious instruction stays pertinent and 

captivating for students. A teacher highlighted the necessity for "curriculum 

reform," suggesting that current curricula may be antiquated or inadequately 

connected with modern religious and value-oriented educational objectives. Lovat 

underscored the necessity of revising religious education curricula to address the 

evolving requirements of students and to align with contemporary pedagogical 

methodologies. (Lovat, 2010, p. 67). 

 

• Enhanced Religious Programs and Practical Activities: A prevalent 

recommendation was the implementation of additional religious programs and 

practical activities to facilitate the internalization of religious values among 

students. One respondent proposed "promoting activities associated with religious 

values," which would enhance the interactivity and engagement of religious 

education. Studies, like those by Groome, have underscored the necessity for 

practical, values-oriented education, advocating for experiential learning 

methodologies in religious instruction. (Groome, 1998, p. 84). 

 

• Teacher Training and Resources: Several teachers emphasized the necessity for 

more resources and professional development for teachers. The proposal to 

develop "a textbook for teachers and students" and to offer more organized 

resources highlights a distinct need in existing educational materials. This 

corresponds with Grace's assertion on the necessity for enhanced teacher training 

and resources in religious education. Grace (2002, p. 315). 

 

• Parental Engagement: Numerous respondents emphasized the significance of 

parental engagement in religious education. Recommendations including 

enhancing initiatives to involve parents in religious events and dialogues. This 

emphasis on parental engagement reflects the conclusions of Hull, who 

highlighted the family's role in facilitating religious instruction inside schools. 

Hull (2003, p. 220) 
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IV. Conclusion 

This research examines the leadership dynamics and issues associated with the 

implementation of religion and value education in Sri Lankan Catholic schools, 

emphasizing the crucial responsibilities of administrators and teachers. The research 

utilizes a mixed-methods approach to demonstrate the incorporation of religious 

education into the overall curriculum, evaluate the efficacy of existing policies, and 

pinpoint strategies for improving educational practices in an environment characterized 

by time constraints, resource scarcity, and a diminishing focus on religious education. 

From the insights obtained, numerous practical recommendations arise, including. 

1. Curriculum Reform: Design and execute a curriculum that is both interesting 

and pertinent to current challenges, guaranteeing the effective integration of 

religious instruction with secular disciplines. 

2. Enhanced Focus on Practical Engagement: Implement interactive programs and 

hands-on activities that facilitate the internalization of religious beliefs, 

rendering religious education more experiential and relevant. 

3. Augmented Educator Training and Resources: Deliver extensive professional 

development and materials to instructors, encompassing textbooks and 

instructional aids, to elevate the standard of religious education. 

4. Enhanced Parental Engagement: Promote parental participation in religious 

education by incorporating families into school activities and dialogues on 

religious values, therefore emphasizing the significance of faith both at home 

and in the educational environment. 

5. Continuous Assessment and input Systems: Implement mechanisms for regular 

evaluation and input from educators, students, and parents to enhance religious 

education practices and policies consistently. 

These techniques seek to cultivate a more inclusive and efficient framework for imparting 

religion and value education, hence enhancing the whole development of pupils. 

As the educational landscape evolves, continuous study and discourse will be crucial in 

tackling these difficulties and cultivating an atmosphere conducive to the flourishing of 

religion and values education. The effective incorporation of these courses into the wider 

educational framework enhances students' ethical growth and strengthens the 

fundamental principles of Catholic education, preparing future generations to address the 

complexity of contemporary society.  
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